The social media usage has penetrated to the many areas in daily lives of today's students. Therefore, social media can be effective tool to support their educational communications and collaborations with their friends and also faculty members. This study aims to determine the effects of social media on collaborative learning. For this purpose, a theoretical model is proposed based on comprehensive literature review. Using an online questionnaire, data are collected from the students of one of the largest university in Turkey. Structural equation modelling is employed as the major statistical analytic technique. The theoretical model is supported by the findings significantly. The findings indicate that perceived ease of use is a predictor of perceived usefulness and both of these have impact on social media use of students for educational purposes. Social media usage improves peer interaction and course engagement of students and also students' interaction with faculty members. Finally, peer interaction and course engagement have positive significant effect on collaborative learning. The results of the study might be helpful to students and educational leaders in their efforts to create initiatives to support, promote, and encourage the implementation and usage of social media in blended learning classes and provide adequate training for teachers to increase social media adoption.
This study aims to investigate the effects of social media on collaborative learning. Literature is reviewed comprehensively and findings are explained in part two. Theoretical model and hypotheses are explained in part three. The questionnaire, sample, and statistical method are explained in part four. Data are analyzed and results are discussed in part five. Finally, the study is discussed and its limitations are written in part six.
LITERATURE REVIEW
Social media is defined as "... web-based services that allow individuals to construct a public or a semi-public profile within a bounded system, articulate a list of other users with whom they share a connection and view and traverse their list of connections and those made by others within the system" (Boyd & Ellison, 2008) . In addition, it is defined as internet-based applications and tools that provide the creation and exchange of user-generated content including videos, pictures, and written information (Kaplan & Different social media platforms were used to examine the effects of social media sites on education and collaborative work. Bongdanovs et al. (2012) created their social platform in order to measure the effects of self-created social media platforms for collaborative work. They observed that it is much more effective than typical social networks because it is created for a special purpose. Some of the studies handle social media sites separately and investigates the effects of specific one or specific kind of them in educational context. For instance in the study of Quincey and his colleagues (2012), the effects of social bookmarking sites were examined and it was found that they are very useful for storing, sharing and discovering resources. They are also helpful for creating learning communities (Quincey et al., 2012). Microblogs are another type that was investigated in the study of Ebner and his colleagues (2010) in which it was found that they are new type of communication that can help informal learning at outside of the classrooms. Moreover, the use of social media for educational purposes was analyzed also qualitatively by interviewing with university students and results showed that they use social media intensively for educational purposes such as exchanging practical and academic information, experiences, social support and also connecting with peers and sharing documents (Hrastinski and Aghaee, 2012).
It is stated that there is a positive significant relationship between academic uses of information technology and the occurrences of collaborative learning, and also academic uses of technology increases the interaction between students and also student and faculty members ( On the other hand, the study of Wiid and his colleagues (2013) indicated that the most important factors according to the students' perceptions that affect the use of social media as an effective lecturing tool are 'Ease of use' and 'Accessibility'. Al-Rahmi and his colleagues (2014) also use two variables of technology acceptance model which are "perceived ease of use" and "perceived usefulness" and with these variables they also use "engagement", "peer interaction" and "faculty interaction" as the predictors of collaborative learning. In addition to this, they also investigates the effect of collaborative learning and student satisfaction. Finally they examined the effects of collaborative learning and student satisfaction on student's academic performance. All relations were found as significantly effective on indicated variables. In summary, there are researches exploring the effects of social media on collaborating learning. However in this study, main dimensions of technology acceptance model (TAM); perceived ease of use and perceived usefulness were used as the predictors of social media usage of students. It was claimed that social media usage of students is the indicator of interaction among students, also interaction among students and faculty members and course engagement. In addition, the effects of these three variables (student interaction, interaction between students and faculty members and course engagement) on collaborative learning were highlighted. All of these relationships are investigated in a single model which has not been proposed before in the literature. 
Interaction between Students and Faculty Members
Interaction between students and faculty members is created to measure the communication and information sharing between students and faculty members especially with instructors. In the literature, it was mentioned that the social media usage of students may have increasing effect on the interaction between students and faculty members ( Although all questions were adopted or directly retrieved from the existing scales, validity and reliability analyses were applied in the confirmatory factor analysis part.
FINDINGS

Descriptive Statistics
The demographic profile of the respondents is presented in Table 1 . 65% of the respondents were female and 35% were male. The age range varies from 18 to 45, mean value of age is 23.14 and the standard deviation is 3.54. 72% of the respondents are at the bachelor's level, 19% of the respondents are at the master level and 9% of the respondents at the PhD level. Confirmatory factor analysis that is the first step of SEM was applied and factor loadings, factor loading squared, measurement errors and p-values were calculated (Table 2) . Measurement model and its standardized regression weights can be examined in Appendix B. Table 4 under the model fit section. Overall, it can be said that the measurement model provided a good fit to the data. Table 5 . Most of the AVE values of constructs are greater than the square of correlation between constructs except perceived usefulness and collaborative learning pair. However, these two constructs are totally different constructs and there isn't any similarity between their indicators so it can be said that nearly all constructs satisfy discriminant validity requirement. "The term 'face validity' implies that a test which is to be used in a practical situation should, in addition to having pragmatic or statistical validity, appear practical, pertinent and related to the purpose of the test" (Nevo, 1985) . In order to express each construct correctly, it is important to understand its meaning and content. Therefore, at the very beginning of the study, each construct should be investigated from the literature comprehensively. In addition, their relationship should be constructed correctly based on a literature. In this study, all constructs were taken from the literature directly or adopted from the literature.
Structural model validity
The structural model was tested for structural model validity which includes hypotheses testing and model fit. Chi-square was found as 545, 211 and degrees of freedom is 244 which implies that Chi-square in the acceptable range since it should be less than 3 degrees of freedom (≤ 3d.f.).
Chi-square over degrees of freedom was chosen as absolute fit index and comparative fit index was determined as incremental fit index for structural model. It can be observed in Table 6 that, both indices are in the acceptable range. Therefore, it can be said that structural model also satisfies model fit requirements. Table 7 were calculated. It can be seen that, all regression weights are significant at the alpha level 0,05 except the hypothesis 8 which shows the effect of interaction between students and faculty members on collaborative learning. Therefore, this relation was deleted from the model. The structural model's regression weights were calculated again for the updated version of the model and the regression weights were found as same with the previous model. The updated version of structural model and its standardized regression weights can be examined in Appendix C. 
DISCUSSIONS and CONCLUSION
This study proposes a model that investigates the effects of social media usage of students for educational purposes on collaborative learning. This model was constructed by depending on the findings of previous literature and tested by structural equation modeling. The basic technology acceptance model was applied on social media usage of students for educational purposes. Then, the effects of social media usage of students for educational purposes on student interaction, faculty member interaction with students and course engagement of students were examined. Finally, the overall effects of student interaction, faculty member interaction with students and course engagement of students on collaborative learning were determined.
The main research results are summarized as follows. Perceived ease of use has positive significant effect on perceived usefulness; they both affect social media usage of students for educational purposes positively. Social media usage of students improves student interaction and course engagement of students and also interaction between students and faculty members. Student interaction and course engagement have positive significant impact on collaborative learning. However, interaction of students with faculty members doesn't have significant effect on collaborative learning.
Results of this study are consistent but not limited to results in previous studies. Both direct and indirect effects of perceived ease of use on actual usage of social media are measured in this study. As it was indicated in the literature, active technology use for educational purposes increases the interaction between students and also students and faculty members (Laird & Kuh, 2005; Junco et al., 2013). Moreover, it was also supported that the use of social media has significant impact on student engagement (Rutherford, 2010; Rodriguez, 2011; Junco et al., 2013) . In the study of Al-Rahmi (2014), it was found that perceived ease of use and perceived usefulness, engagement, student interaction and interaction between students and faculty members as the predictors of collaborative learning. However, in this study, the effects of perceived ease of use and perceived usefulness on social media usage. The effects of social media usage on student interaction, interaction between students and faculty members and course engagement were measured and positive significant impact was determined. Student interaction and engagement have direct impacts on collaborative learning. In addition, social media usage, perceived usefulness and perceived ease of use have indirect effects on collaborative learning. All these relationships were analyzed in a single model. Some limitations should be noted in this study, and the following suggestions for further research will be worth future efforts in this field. First, the sample of this study is limited to students of a large university in Turkey. Therefore, this study can be applied to other university students in the same country and also in other countries for generalizability.
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